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Editors’ Corner Dear Readers, Those of you who regularly follow the BETA ENewsletter will certainly notice several changes in this issue – they result from a recent change in the team, where Tsvetelina Harakchiyska stepped down as editor. Many thanks, Tsveti, for your dedication and hard work during the past two years and wishes for every success for your future! The current editorial team, Sylvia Velikova and myself, will do our best to live up to expectations. From now on, both of us will take turns as main editor of each issue.



This issue will bring to you a variety of people and viewpoints from the spectrum of English language learning and teaching. We are happy to introduce Andy Thatcher and his column Mind the Gap: Making English Language Literature Relevant, where he will be exploring ways of connecting students with the literary text and overcoming barriers – historical, cultural and linguistic. He is followed by our regular contributor Bill Templer, who passionately argues for a different path of EFL schooling in an article about Basic Global English. Then comes Georgi Geshev with his practical suggestions for eco-friendly, ergonomic test formatting. Next, Eleonora Lazarova and Athena Lao, who take us on a fascinating tour through the challenges and joys of spelling bee contests.



As usual, you can read about events of interest to English language teachers: our report of the 23rd BETA-IATEFL Conference for those of you who were not able to BETA E-Newsletter Issue 11 3|Page



attend; Zhivka Ilieva’s account of the 48th IATEFL Conference in Harrogate and information about forthcoming events in the world of English language teaching.



In this issue we are introducing another two new features. The first one, Swap Shop, will share perspectives on English language teaching and practical ideas published in BETA partner organizations’ publications. Our choice for this issue is Tatjana Kociper-Štepec’s Teaching Colours To Very Young Learners, obtained through SEETA Articles Bank. The second new feature, Poetry corner, will bring a bit of magic through contemporary poems in English (and, perhaps, through some translations).



We hope you enjoy reading this issue as much as we have enjoyed preparing it.



Zarina Markova, Issue Editor
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Mind the Gap: Making English Language Literature Relevant Room for Something Spooky Andy Thatcher has been teaching English Language and Literature since 2000. In that time, he has taught undergraduates at the University of Exeter, groups of Swedish and Chinese teenagers, members of the Russian Federal Security Service, adults with severe learning disabilities, children from top London private schools and, for the past six years, English teachers from across the EU via International Projects Centre, Exeter. He is also a writer for children and adults and, like many, many others, is still waiting for his lucky break. Email: [email protected]



Andy Thatcher Bridging the gulf between contemporary teenagers and classic literature is a perennial headache for teachers of English, especially when teenage culture seems so far removed from the concerns of Dickens and the Brontë’s. How to link To Kill A Mockingbird with Twilight? Miss Haversham with Slenderman? Wuthering Heights with Gotham City? The audiences for which these fictions were created and the mediums their creators use may be poles apart, but running through them all is a vital and vibrant element that has



appealed to people – and teenagers in particular – for generations: Gothic.



Gothic is a notoriously difficult term to pin down. Although largely an Anglophone phenomenon, its origins are deeply influenced by European folk traditions and it BETA E-Newsletter Issue 11 5|Page



exerts its influence globally, as in Japanese horror The Ring. Vampires, werewolves, graveyards and haunted houses might be common features, but so, too, are doppelgangers, subterranean spaces, ancient manuscripts, bodily mutation, disturbing dreams, apparitions from the past, wilderness, decadent nobility and plenty more besides. Such a diverse stock of tropes means that one can have the Gothic romance of the Twilight series, the Gothic sci-fi stories of HP Lovecraft, even the post-modern Gothic of Fight Club. But a spooky story is not necessarily Gothic: at the heart of true Gothic is something out of view, genuinely unsettling and beyond rational thought. Freud called it ‘the uncanny’, but somehow to name whatever causes you to squirm at Dorian Gray’s portrait seems to miss the point entirely.



Aside from obviously Gothic classic writers, such as Edgar Allen Poe, Bram Stoker and Mary Shelley, we also have texts such as the grimly creepy Wuthering Heights, Jane Eyre’s madwoman in the attic, Dickens’ ghostly mists and notoriously flammable characters and, when Stevenson came to write The Strange Case of Dr. Jekyll & Mr. Hyde, his mental state so distressed his wife that she begged him to abandon it. Key c.20th writers have also used Gothic to great effect, among them William Faulkner, Angela Carter, Harper Lee, Flannery O’Connor, Daphne du Maurier, Toni Morrison, Brett Easton Ellis, to name but the most prominent examples.



As such, Gothic can be used to re-invigorate interest in a classic text by casting it in a fresh light, but it can also be used as a resource in its own right. There are plenty of Gothic books for younger readers and many of the writers mentioned above were excellent writers of short stories – several are best known for their work in this form – and some of the finest examples are collected in Chris Baldick’s The BETA E-Newsletter Issue 11 6|Page



Oxford Book of Gothic Tales. Aside from his excellent introductory essay, the collection sources literature from 1773 to 1991, albeit with one or two stories appearing here in translation. Similarly, Gothic can be used as the stimulus for creative writing assignments, allowing teenagers a space to fictionalise the fears and thrills that accompany adolescence. Even speaking activities can take a Gothic turn – after all, everyone likes to hear a spooky story.



Having taught a workshop on Gothic throughout 2013, I was always pleasantly surprised at the enthusiasm which teachers showed for the theme, and I have received very encouraging feedback from several on their return to their students. I am now working with a GCSE student on Harper Lee’s To Kill A Mockingbird and am finding a focus on the creepy Radley place has brought it to life for him. I would encourage you to do similarly in your practice, to uncover the uncanny on your reading list, and to make room for the ghastly and the ghostly.
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BASIC GLOBAL ENGLISH: A Leaner More Learnable Lingua Franca for Plurilingual Pedagogies Bill Templer Bill Templer is a Chicago-born applied linguist with research interests in English as a lingua franca, Extensive Reading theory & practice, critical pedagogy and Marxist transformative educational ideas. Bill has taught English and German in the U.S., Ireland, Germany, Israel, Austria, Bulgaria, Iran, Nepal, Thailand, Laos and Malaysia. He has been connected with Bulgarian education since 1991, teaching at VTU, Shumen Univ. for many years and also at the Stopanska Akademiya in Svishtov. Within IATEFL, he is active on the committee of the SIG Global Issues (http://gisig.iatefl.org/about-us). Bill is Editor for Eastern Europe at the Journal for Critical Education Policy Studies (www.jceps.com), and also copyedits for the new CLELEjournal (http://clelejoural.org) on children’s and young adult literature in ELT. He is a widely published translator from German, and a chief translator for the Simon Dubnow Institute for Jewish History and Culture (www.dubnow.de) and the Institute for the History of the German Jews (www.igdj-hh.de). Bill is now based as an independent researcher in Shumen. Email: [email protected]



This article introduces BASIC GLOBAL ENGLISH (BGE), developed in Germany, as a sustainable alternative compact, rapidly learnable



communicative



code,



re-



envisioning the ‘E’ in ELT. In my view, BGE or an analogue could become a potential ‘game-changer’ in a future TEFL oriented to ‘equality in communication’ (Phillipson, 2003, 167) across borders and cultures, and a paradigm shift to a pedagogy of ‘plurilingualism’ (CoE, 2001, 4-5; 168-76; polyglottaly, 2012; Stoicheva & Stefanova, 2012), where a simple basic ‘partial’ proficiency in English is for many more than enough. The present article is in the spirit of an earlier article in the BETA Newsletter on Special English (Templer, 2012b), but proposes a serious look at BGE at an elementary target plateau level of 1,000word core lexis—a ‘thrifty vocabulary’ for BETA E-Newsletter Issue 11 8|Page



‘everyday dealings and explanations’—as Ivor Richards (1943, 114) characterized Ogden’s Basic English. Target plateau means enough for most learners, a base camp to stay in and really learn well as part of one’s ‘plurilingual competencies’ instead of the long climb up the towering Everest of ‘full’ English. The deepened discussion of ‘plurilingualism’ and its alternatives is on today’s agenda (CMLR, 2014).



Ideal vs. reality in ELT In a recent interview, Dr Ellie Boyadzhieva (2014) expressed her doubts, based on years of experience and recent empirical data, about the effectiveness of current EFL teaching in the Bulgarian schools: ‘Unfortunately, my impression is that the widely shared views that “everybody in BG speaks some English”, and “there are no real beginners today” are just myths. This impression is based on the following data coming from two recent tasks I had to do for my university.’



She then went on to describe findings from an examination of students across several years of undergraduate study in fields other than English studies at SouthWest University ‘Neofit Rilsky’ in Blagoevgrad, where she is based. These indicated that students who had had 7 years of school study of English, of 1,170 students who took the exam, 558 (47.69%) were at level А1, 391 (33.41%) were at level А2 (a total of 81.8% at beginner level). 199 students (17%) were assessed as B1, and only 22 (0.018%) at level B2. None were above that.



We also know that this reflects another fact: namely that many better-trained students in Bulgaria are going abroad to study—and perhaps stay there as immigrants, a form of pre-university teen brain drain. Dr. Boyadzhieva also briefly described an English course prepared for the academic staff at South-West BETA E-Newsletter Issue 11 9|Page



University, where some 160 staff members applied to participate: ‘About 80 of them signed up for the beginner’s groups and among them about 50% were real beginners.’ She noted: ‘Of course, the age range varied between 30 and 60 and this matters in the light of the English teaching.’ Learner age is something I comment on below and is also underscored quite surprisingly in Appendix 1, a recent news report on teaching BGE to senior citizens in Bavaria.



Significantly, Dr. Boyadzhieva stressed:



The figures, however, show that the level of competence in English acquired in the Bulgarian ‘common’ schools is quite low. Some of my students at the New Bulgarian University where English at B2 is a requirement for graduation in every major say that they have been studying English for over 10 years and every time they have to start a course they start from the beginner’s level as they feel they do not know it well enough (p. 10).



Her conclusion: ‘in my opinion ELT as promoted by the Ministry of Education for the common state secondary schools shows dramatically bad results despite the widespread view that it is one of the pillars in the compulsory education in general.’



Thinking out of the box These observations point up a serious problem in EFL instruction in Bulgaria, and reflect a situation not uncommon elsewhere: hundreds of thousands of boy/girl hours wasted in trying to learn a language that is in effect going in one ear and out the other. Recent observations from Turkey corroborate this malaise, where BETA E-Newsletter Issue 11 10 | P a g e



‘more than 90 percent of Turkish students cannot progress beyond basic language skills even after 1,000 hours of English training, according to a joint report from the British Council and TEPAV’ (Boyacıoğlu, 2014). In Saudi Arabia, Almaeena (2014) confirms a similar depressing reality. In Southeast Asia, teachers in Vietnam often face huge classes of 60-90 students, many from poverty backgrounds, where it is a problem to keep kids awake or even manage the din of a boisterous large class, let alone impart knowledge (Tran, 2014). Graham (2006) notes that of the 3,500 university students he tested for placement in northeastern Thailand, the vast majority were classed at beginner level after nine years (!) of formal instruction, in part a common Thai analogue to Dr. Boyadzhieva’s findings. James (2010) is particularly incisive in her critique of Thailand’s English language woes.



This is partially the result of the pervasive impact of ‘class in the classroom.’ In a slew of developing and developed economies, much EFL instruction is aimed at learners from more privileged socioeconomic strata. With some exceptions, they are the few who may to rise to C1. So the social class gap, which is widening, should be openly addressed and called by name. The ‘Matthew effect’ (the rich get richer, gaps widen) is much in evidence in our profession (Rigney, 2010a; 2010b), and in many nations, we live in an intensifying age of the ‘wealth gap’ between a small privileged minority and the greater multitude. That is reflected in the vast disparity between learners in a number of countries, and in part reflects the A2/B1 majority of learners (or learners at false beginner level after many years of instruction), and a quite small generally more privileged minority rising to B2/C1 levels and beyond. Elliott (2014) discusses about working with LAPS (‘lower attaining pupils’) and HAPS (‘higher attaining pupils’). Across the profession, ELT is repeatedly scripted to target the more privileged learners, the HAPS, reproducing and strengthening interest in English not as a lingua franca but indeed a lingua BETA E-Newsletter Issue 11 11 | P a g e



economica (Phillipson, 2003, 149). ‘Money talks—money talks English.’ The EU tends to exacerbate these inequities in social, cultural and ‘learning’ capital (Reich, 2013, 297-368) pervasive within its education systems, promoting English as the virtual ‘default’ language of wider communication (LWC) in the context of globalization (Phillipson, 2003, 169)—whether most learners will ever really ‘need’ it or not.



A key underlying thesis here: Standard English is climbing an Everest of complexity that most ordinary learners, the millions of LAPS, don’t need and are often intimidated by. I would argue that this EFL inequity poor achievement of many ordinary learners should be a wake-up call: to proceed in second-language policy down a different path: developing a compact form of English for international communication for limited possible learner needs, a basic tool for everyday plaintalk that most ELLs can add to their skill kit without struggling to spend hundreds of hours trying to develop proficiency in a difficult global language. This entails in effect rejecting the ‘maximalist principle’ (Templer, 2008; 2009; 2011; 2012a; 2012b) oriented to ‘meritocratic’ values. Training teachers to a good fluent level in such a mini-English is likewise a lot easier. In many countries, there are few primary teachers of English, especially outside the major cities. To my mind, this is basically in line with Phillipson’s (2003, 167ff.) concern for a ‘language for equality in communication.’ Shifting to a focused pedagogy of a compact form of English is also largely in sync with such a plurilingual approach that emphasizes building up



a communicative competence to which all knowledge and experience of language contributes and in which languages interrelate and interact. In different situations, a person can call flexibly upon different parts of this BETA E-Newsletter Issue 11 12 | P a g e



competence to achieve effective communication with a particular interlocutor. […] From this perspective, the aim of language education is profoundly modified. It is no longer seen as simply to achieve 'mastery' of one or two, or even three languages, each taken in isolation, with the 'ideal native speaker' as the ultimate model. Instead, the aim is to develop a linguistic repertory, in which all linguistic abilities have a place (CoE, 2001, 4-5).



That repertory can be chronicled and self-assessed in the ELP (European Language Portfolio) ‘by recording learning experiences of all kinds over a wide range of languages, much of which would otherwise be unattested and unrecognised’ (CoE. 2001, 20). Stoicheva (2012) indicates that the ELP and the associated Common European Framework of Reference have had very mixed reception to date in Bulgarian education. Stoicheva and Stefanova note (2012, 94): ‘Basic CEFR concepts such as learner autonomy and plurilingual education have not become an inherent part of the necessary reflection on learning and teaching practices. The CEFR has not yet become a vademecum or a book of reference for the language teaching community.’



A target level of around 1,000 lexemes rigorously recycled, much graded reading at that A2 level, might be enough for the greater majority of learners, allowing more time for short-changed focal areas in the school syllabus, like critical thinking, pressing global issues, and indeed other languages (Templer, 2012c)— including Italian, Spanish, French, Romanian and Greek, now scarcely studied here—as well as better grounding in Bulgarian, increasingly recognized as a literacy skill in decline (БНТ, 2014). This can help to facilitate a substantial savings in the huge investment today, in both time and money, in Bulgaria and globally, to BETA E-Newsletter Issue 11 13 | P a g e



‘master’ some form of Standard English, which remains a very high wall for most to climb. Instead, the policy can, I would argue, shift to creating a syllabus in a ‘downshifted’ form of the language enough in terms of lexis and grammar for most genuine basic needs. Much of what Seidlhofer (2002) says about Ogden’s experiment in BASIC English can be applied in part likewise to Grzega’s BASIC GLOBAL ENGLISH, discussed below. She bemoans:



foreign language teaching in schools usually amounts to a large investment of time (often nine years or more) and resources (many specialist teachers of individual languages) into an educational undertaking which in many cases is doomed to failure, as most learners neither achieve a significantly heightened general language awareness nor really satisfactory communicative abilities in one foreign language, let alone in several.



Her 2002 article (online) remains basic reading for a paradigm shift in English as a lingua franca (see also Seidlhofer, 2003).



Such a compact form of English, learned as a plateau target level, could serve the needs of (a) the large majority of ordinary LAP learners in the Bulgarian schools, taught to a level of ‘A2 fluency’; (b) various groups of potential future labor migrants from Bulgaria going to work abroad anywhere; (c) underprivileged children from backgrounds where learners leave school at an earlier age, such as the Roma communities in the Balkans, or the huge numbers of out-of-school children in many corners of the Global South, Pakistan one example, with over 5 million kids out of school (Shaukat, 2012); (d) older adults, including pensioners, eager to acquire a basic knowledge of communicative English for simple purposes. BETA E-Newsletter Issue 11 14 | P a g e



It can also include even university staff, medical professionals and others who have never learned much of the language, as Dr. Boyadzhieva mentions (see Appendix 1). BGE is also relevant to the huge problems faced by hard-strapped adult immigrant ELLs in the U.S., as described in Cardoza (2013). Of course, learners could later build on that knowledge if they so desire, moving on to B1 and higher proficiency levels. But the goal would be relative fluency and mastery of a much simpler, in effect ‘non-native’ code—an enhanced lean & effective ‘survival English,’ or ‘English Lite,’ at mid-to-upper A2 level, ultimately promoting greater ‘equality in communication’ à la Phillipson (2003). It is a potential ‘paradigm shift’ experiment calling for serious empirical research (Templer, 2011). Can it work, and if so how? As a further slightly more advanced tier, VOA Special English can be learned as a second-level target plateau of plain talk proficiency (Templer, 2012b).



Below some introductory pointers to one such plain talk communicative option: BASIC GLOBAL ENGLISH.



BGE BASIC GLOBAL ENGLISH, developed by linguist Dr. Joachim Grzega (formerly Catholic



University,



Eichstätt,



Bavaria



and



Director,



European



House,



Pappenheim), is centered on a vocabulary of ca. 1,000 words. As Dr. Grzega (2006) notes:



BGE is based on findings from successful communication between nonnatives. It includes only 20 grammar rules and consists of a basic vocabulary of 750 words (that is not bound to any specific single culture). In addition, learners are asked from the very beginning to do dictionary work and collect another 250 words (e.g. word-fields on BETA E-Newsletter Issue 11 15 | P a g e



hobbies or professions of family members). Additional rules for wordformation enable the learner to form a lot more than 1,000 words. Moreover, phrases for the most basic and frequent communicative situations are offered. Unlike, BASIC English, BGE is not a closed system, but allows variation and offers the learner to fine-tune his command of an internationally useful variety of English according to one's own wants and needs.



A good introduction to BGE is presented by its author in a two-part online interview:



Part



1:



().



Part



2:



(). Spend 16 minutes and you will obtain an excellent overview direct from Dr. Grzega about what he has in mind. Appendix 1 below contains an excerpt from a recent article in a local northern Bavarian newspaper on teaching BGE to a group of older German adults, aged 55 to 91, with great success and learner satisfaction: The broader work in EuroLinguistiX being done under Dr. Grzega at the European House in Pappenheim can be explored here (). Joachim Grzega also edits the journal EuroLinguistiX, which he founded in 2004 (). Grzega (2009) stresses:



The basic idea of teaching BGE is to enable learners, as quickly as possible, global communication in English (in its internationally functional form) in an atmosphere of tolerance and empathy; beside linguistic competence, students should also acquire social and methodological competences (for situations in which there is a lack of words or in which there is a certain discomfort or misunderstanding). Thus students should be given opportunities to make creative and BETA E-Newsletter Issue 11 16 | P a g e



interactive use of English as much as possible. The focus is on vocabulary acquisition (a common vocabulary and an individual vocabulary relevant to one’s own life) and communicative strategies, while grammar and pronunciation rules are taught only when they are important in lingua franca English. […] Teaching and learning of cultural knowledge is not related to the UK or the US, but to foreign countries important to the learner group or foreign countries in general.



BGE includes fundamental concepts that lie in part behind Ogden/Richards’ BASIC English (Templer 2005; 2012a; Seidlhofer, 2002), Stein and Quirk’s Nuclear English, and van EK and Alexander’s Threshold Level English. As Grzega (2005: 66) states: ‘BGE should be seen as ● a (fast) start for learners of English, open for developing larger skills of all kinds of Englishes (according to the learners’ individual wants) ● reduced but still natural, not artificial English […] ● English for international contexts.’ He discusses there just how his conceptions differ from Nuclear English, Threshold Level and Ogden/Richards’ BASIC, with a detailed presentation of his choice of core vocabulary, including a full list of his 750 core-lexeme vocabulary (pp. 81ff.). He stresses (2005: 67, 80-81):



I think that BGE in all its areas (sounds, politeness strategies, vocabulary and grammar) can at least be covered in about 30 hours, but the learning process, or memorization process, will depend on the intervals between lessons, on the intensity of actual practice and on a learner’s natural gift for languages. […] Ogden’s principle was to chose 850 words: this would enable to learn 30 words in one hour per day and learn the BASIC English vocabulary in less than a month. The concrete vocabulary items were selected by Ogden’s experience of 10 years. Ogden’s choice BETA E-Newsletter Issue 11 17 | P a g e



was notion-based. BGE, however, wants to respect both the needs for active communication and the needs for passive understanding.



Moreover, ‘in BGE only those non-standard pronunciations are penalized that have been proven to endanger communicative success between non-natives,’ and ‘BGE lists only 20 elementary grammar rules. […] Additional word-formation patterns provide the learner with the means to coin much more than 1,000 words’ (Grzega & Schöner, 2007, 6).



Furthermore, BGE includes internationally functional phrases […] for the most basic and frequent communicative situations, including solutions for situations of communicative breakdown. Another important aspect is that BGE is not a closed system, but allows variation and offers learners to fine-tune their command of an internationally functional English according to their own desires (ibid.).



You can download a copy of Grzega’s Welcome to the World! textbook at (). Also available there is a preface to the teacher handbook for the textbook Hello World! (). This preface is in English and can give you a better idea and sample of how BGE builds communicative skills right from the earliest lessons, and concentrates on a quite limited high frequency vocabulary of some 1,000 words, although somewhat different in lexis from Ogden/Richards original BASIC English 850, and far more communicatively oriented right from the start. A workbook for Hello World! is here: (). BGE has largely been limited to very promising experiments in southern Germany, in a variety of teaching ecologies. Grzega & Schöner (2007) report in detail on one experiment teaching BGE to learners 7-9 years old in two BETA E-Newsletter Issue 11 18 | P a g e



schools in southern Germany. Experimentation here in Bulgaria and elsewhere, with associated empirical class research on effectiveness and learner response, is highly desirable. It can also be combined with use of a ELP portfolio for selfassessment and progress at the target level, enabling an individual to record and present different aspects of his/her language biography, including minority home languages and how they are used (DoE, 2001, 175; Stoicheva, 2012, 79-80, 83).



LWO -- Language Workout Method Dr. Grzega and his associates have also experimented with a new approach for beginners, linked with BGE but applicable to learning other additional languages:



In a few hours, learners acquire skills for large aspects of the A1 language level (as defined by the EU). This is achieved by (1) a selection of items (words/phrases/structures) based on situational relevance, multi-contextual applicability and frequency, (2) an empathetic teacher guiding learners to the answer and including body-movement elements, (3) learners in a comfortable semi-circle, watching and listening without taking notes, (4) the presentation of new items in the source language and in the target language (with a literal translation), the indication of morpheme boundaries and a memory hook, (5) translation exercises, (6) conversational exercises with elements of LdL (Lernen durch Lehren ‘Learning by Teaching’), (7) revision sections according to LdL (Grzega, 2013, 76).



Teachers in Bulgaria and elsewhere are urged to explore LWO as a new experimentally tested approach for beginners of any age. Grzega’s articles (2006; 2013) are a clear introduction. BETA E-Newsletter Issue 11 19 | P a g e



Learning by teaching, LdL In part, BGE and LWO also seek to use a method called ‘learning by teaching’ being elaborated in Germany, (termed LdL, Lernen durch Lehren, principally developed by Dr. Jean-Pol Martin, a French language pedagogue, see (), where learners also become mini-teachers presenting materials and in effect tutoring their classmates. Here a brief overview in English: (). ‘The methodological core idea is to have a pair or group of students instruct the majority of topics (selected by the teacher or by the students themselves) to their classmates, but in a way that activates their classmates’ participation and communication in the best possible way’ (Grzega & Schöner, 2008, 169), working in small groups. Tran (2014, 10) also uses some analogous techniques in her huge classes in Vietnam, as does Elliott (2014, 8), especially in working with mix-ability groups. LdL is likewise well worth experimentation elsewhere. Like BGE, much of LdL’s hands-on use in school and university pedagogy has been in Germany, where it was developed at the grassroots, with much experimentation. LdL needs to be more widely discovered and inventively applied.



Intercomprehension analysis To what extent some aspects of BGE and its pedagogy are related to concerns in developing ‘Intercomprehension’ communicative strategies for building language awareness, intercultural education and learner autonomy (Pencheva & Shopov, 2003; Shopov, 2005; 2010; 2012) remains an intriguing open question, given the intense dedicated interest in the Modular Intercomprehension Model (MIM) among linguists at Sofia University, and its clear relevance for pedagogies geared to fostering plurilingualism. BETA E-Newsletter Issue 11 20 | P a g e



Kindred vistas, other options Another downshifted plain talk option, not discussed here, is GLOBISH, with 1,500 lexemes as its basic core: (). Here a recent extended youtube interview on Globish from Taiwan: (). A third option is BASIC English 850, the brainchild of Charles Ogden and Ivor Richards developed in the 1930s/40s and 50s—a classic vintage experiment in EFL that could be revitalized for the 21st century (Templer, 2005; 2012a; Seidlhofer, 2002). A further ensemble is a two-tier simplified English, BGE or Ogden’s BASIC, plus VOA Special English as a target plateau (Templer, 2009; Templer, 2012b). Related insights from the Plain English movement () are also worth exploring (Templer, 2008; 2011). Conclusion Promoting a ‘people’s English’ as a leaner highly compact mini-language of wider communication should be on the democratic agenda, oriented to the mass of ordinary learners, and particularly the multitudes of LAPS (Elliott, 2014) in Bulgaria and elsewhere—not the technocratic elites, their ‘knowledge economies’ (Rubdy & Tan, 2008, 205) and privileged strata.



Most administrators and many in our teaching profession tend to be locked in the self-crafted cages of our inherited and inculcated mindsets. It is a bit like what Margaret Heffernan (2011) calls ‘willful blindness’: why we ignore the obvious, even the elephant in the EFL room, choosing ‘not to know. … better not to see this stuff at all’ (Heffernan, 2013). The recent call by a key journal in Canada for a special issue on the topic “From second language pedagogy to the pedagogy of ‘plurilingualism’: a possible paradigm shift” (CMLR, 2014) reflects broadened approaches to what plurilingual pedagogies might begin to explore. BETA E-Newsletter Issue 11 21 | P a g e



I think brainstorming about and experimenting with such simpler codes of English, such as BGE, should be high on the priority agenda in ELT in Bulgaria and across the Balkans. Particularly given another clear empirical fact: some 54% of Bulgarian university graduates are working at jobs in Bulgaria that do not require a university degree (Novinite, 2014a; 2014b). Similar situations exist in a range of other countries, in an era of mounting massive youth unemployment, mass transborder labor migration and staggering underemployment—even in the U.S., ‘the number of college graduates toiling in minimum wage jobs is roughly 71% higher today than in 2004’ and the number of graduates with masters degrees working in part-time jobs is 3x higher than in 2006 (O’Connell, 2014). For Bulgarian university graduates, whether their knowledge of English matters and can be applied is open to empirical research. In some service jobs in tourism, various corporations and foreign-supported NGOs, it is needed. Yet many become part of a growing Bulgarian ‘precariat’: workers with little or no job security, living literally at the edge. Or of course they flee the country to build a life elsewhere, what Bauman (1998, 91-102) calls the new ‘vagabonds,’ a paradigm of uprooting and dispossession in the existential centrifuges of globalization—with English as part of their ‘survival toolbox.’ But English should not be a skill that is serving to help shrink the population of Bulgaria and propel its youth abroad, never to return. The ongoing protests since June 2013 have in part been specifically about this pressure to emigrate to survive. Some argue that English has become part of the ‘commodity fetishism’ so dominant in our cultures, itself a discursive ‘commodity’ and fetish-object (Wiki, 2014; Rubdy & Tan, 2008), welded to the incessant ‘overselling of false promises of employment and economic success through English’ (Skutnabb-Kangas & Heugh, 2012, 270). Whether another simpler international auxiliary language like BETA E-Newsletter Issue 11 22 | P a g e



Esperanto (Phillipson, 2003, 169-73) could come to replace near-monopolistic reliance on English, with its huge negative washback effects on local and minority languages (Rapatahana & Bunce, 2012), remains an open question. But in Bulgaria, teaching a workable, compact plateau level of English like BGE— while aiming at an ensemble of plurilingual competencies as envisioned by CEFR— could encourage developing additional literacy and oracy, even at basic 1,000word levels, in second-languages other than English, such as the languages of close neighboring countries like Romania, Greece and Turkey, and preferred countries of labor migration, like Italy and Spain. It could also open the door (and provide needed time in the curriculum) for developing greater bilingual literacy training at school for L1 speakers of Turkish and Romanes, still highly controversial in the Bulgarian context (Templer, 2012c), as authors writing in Skutnabb-Kangas & Heugh (2012) would strongly recommend for building overall literacy. Moreover, the teaching of French (and training of novice French teachers at university) have now plummeted here, although since 1993 Bulgaria has been a member of the International Organization of the Francophonie. Understandably, the learning of Russian has also markedly declined among the ‘generation of the transition.’ What is needed across Europe and beyond is to begin to interrogate English language hegemony in its current constellations, its fetishism (Wiki, 2014) and commodification (Rubdy & Tan, 2008), transforming English teaching in more equitable, multicultural directions (Rapatahana et al., 2015), within an authentic plurilingual paradigm shift. A classic poem expressing this need for a plurilingual shift and ‘mother-tongue multilingual education’ (MLE) by Tanzanian-born linguist Dainess Maganda (2012) is “Who am I?,” available online, which I recommend EFL teachers everywhere should read and ponder. A few of its first haunting lines: “I am a lost identity / […] I BETA E-Newsletter Issue 11 23 | P a g e



am a shuttered mind / I am a mumbling mouth / I don’t know who I am / I was born with a voice but lost it / I am told English is all that matters … ”



Appendix 1 “Basic Global English” - A Course in the European House Pappenheim



He learned English at the age of 91. Hans Navratil was the oldest participant in the course, the youngest aged 55. Important basic knowledge learned in only 16 twohour class sessions.



Pappenheim/Bavaria: Hans Navratil decided to try his luck and successfully completed a course in “Basic Global English” in the European House in Pappenheim. After 16 two-hour classes, he and the other course participants can now communicate in a simple but effective way about personal things, everyday matters and experiences. They can manage typical situations encountered when traveling and can cope with emergency situations using English, and they have acquired useful knowledge and skills for international communication.



The course director Prof. Joachim Grzega felt the beginning of the course was an interesting but huge challenge, since almost all the participants were older than BETA E-Newsletter Issue 11 24 | P a g e



his customary students in the past. He was pleased that they demonstrated in the end: people aged 55 to 91 can learn a first foreign language just as well younger learners. Of course, none of the participants speaks English now like a native after only 16 weekly lessons, two hours long. But that’s not the point, as Dr. Grzega stresses. His BGE concept teaches students to be able to communicate and make themselves understood internationally in a range of basic situations. […]



The participants were also surprised about themselves at times, finding they were able to deal well with oral tests or understand texts above their basic level. In order to stay active and in practice, they plan to meet during the summer for free conversation (translated from: Weißenburger Tagblatt, 2014).
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