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“By 2030, ensure that all girls and boys complete free, equitable and quality primary and secondary education leading to relevant and effective learning outcomes” – Global Goals for Sustainable Development, 2015, Goal 4.1
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EXECUTIVE SUMMARY



In the world’s richest countries, some children do worse at school than others because of circumstances beyond their control, such as where they were born, the language they speak or their parents’ occupations. These children enter the education system at a disadvantage and can drop further behind if educational policies and practices reinforce, rather than reduce, the gap between them and their peers. These types of inequality are unjust. Not all children have an equal opportunity to reach their full potential, to pursue their interests and to develop their talents and skills. This has social and economic costs. This report focuses on educational inequalities in 41 of the world’s richest countries, all of which are members of the Organisation for Economic Co-operation and Development (OECD) and/or the European Union (EU). Using the most recent data available, it examines inequalities across childhood – from access to preschool to expectations of post-secondary education – and explores in depth the relationships between educational inequality and factors such as parents’ occupations, migration background, the child’s gender and school characteristics. The key feature of the report is the league table, which summarizes the extent of educational inequalities at preschool, primary school and secondary school levels. The indicator of inequality at the preschool level is the percentage



of students enrolled in organized learning one year before the official age of primary school entry. The indicator for both primary school (Grade 4, around age 10) and secondary school (age 15) is the gap in reading scores between the lowest- and highestperforming students.



Key findings At least 9 in 10 children attend preschool the year before they start primary school in nearly all the 41 countries. Yet in 16 countries, more than 5 per cent of children do not attend preschool the year before they start school. This amounts to more than 1 million children in total across these countries. By Grade 4, around age 10, there are large gaps in children’s reading abilities. In almost all countries, more than 10 per cent of children do not reach an intermediate level of reading proficiency expected at this age. There are also large inequalities in children’s reading scores at age 15. Latvia, Ireland and Spain are the first, second and third most equal countries respectively. Malta (38th), Bulgaria (37th) and Israel (36th) are the three most unequal. Countries can have different degrees of educational inequality at different educational stages. Ireland and Slovenia are in the bottom third of countries (high inequality) for preschool enrolment, but move to the top third (low inequality) towards the end of secondary school.



France has one of the highest rates of preschool enrolment, but then falls to the bottom third in secondary school. The Netherlands goes from being the most equal country in primary school reading scores to ranking 26th (of 38 countries) when children are 15 years old. Tackling educational inequality does not mean sacrificing high standards. Countries with higher average achievement tend to have lower levels of inequality in children’s reading scores. Bringing the worstperforming students up does not mean pulling the best-performing students down. High national wealth is no guarantee of high equality. Some of the poorest countries included in this report, such as Latvia and Lithuania, have higher preschool enrolment rates and lower inequality in reading performance in primary and secondary school than those with far greater resources.



What drives educational inequality among children? Parental occupation Large inequalities in children’s educational progress are linked to family background. These inequalities already exist when children enter preschool. In 16 of the 29 European countries for which data are available, children from the poorest fifth of households have a lower preschool attendance rate than children from the richest fifth. These patterns persist throughout a child’s educational journey.
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performance between schools than between children in the same school. On the other hand, there is relatively little variation in performance between schools in Finland, Iceland and Norway. An important factor explaining these performance variations is the average family background of children in each school. Differences caused by family background are strongest in countries such as Hungary and Luxembourg, where children from richer and poorer families tend to go to different schools.



Differences in parental occupation explain up to one third of the variation in children’s reading scores at the ages of 10 (Grade 4) and 15. Everything else being equal, children aged 15 with parents in high-status jobs are much more likely to expect to continue into higher education than those with parents in lowstatus jobs. Migration background In 21 of the 25 countries with substantial levels of immigration, children who are first-generation immigrants tend to do less well at school at age 15 than non-migrant children. In 15 countries, secondgeneration immigrant children also do less well than non-migrant children. However, in Australia and Canada, second-generation immigrant children do better than non-migrant children. These differences reflect varying patterns of migration to different countries.



What can be done to reduce educational inequalities?



Gender There are already substantial gender differences in children’s reading abilities by Grade 4. Girls do better than boys. Yet, in some countries, the gap can shrink when tests are done on a computer rather than on paper. These gaps in reading performance tend to grow as children get older. At age 15, they range from girls doing 2 per cent better than boys in Ireland, to girls doing 12 per cent better than boys in Bulgaria. Girls are also much more likely than boys to expect to continue in education beyond secondary school. Differences between schools In most countries, there are large differences in average reading scores between schools. In Bulgaria, Hungary and the Netherlands, when children are 15 years old, there is more variation in
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Countries can have very similar average educational performance but quite different levels of educational inequality. This suggests that the inequalities can be reduced. This said, each country’s education system has developed within a distinct national context. A policy or practice that works in one country may not work in another. However, some general principles are relevant to any country that wishes to reduce inequalities:



ƒƒ Guarantee high-quality, early



childhood education and care for all children – ensuring that all children have access to highquality preschool learning opportunities plays an important role in reducing socio-economic inequalities that exist when children start school.



ƒƒ Ensure that all children achieve



a good minimum level of core skills – A key test of any education system is that it provides all children with the basic skills needed to participate fully in society. This should be a baseline requirement for an equitable education system.
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ƒƒ Reduce the impact of



socio-economic inequalities – Through a combination of family allowances and public services, rich countries can ensure that all children are able to enjoy learning, develop varied interests and achieve their full potential. Reducing the segregation of children with different family backgrounds into different schools can also help to ensure that all children have equal opportunities.



ƒƒ Close the gender gaps in



achievement – Policy makers and educators need to ensure the equal engagement of boys and girls in all core subjects, paying attention to the gender mix of teachers and challenging gender stereotypes every step of the way.



ƒƒProduce better data –



Not enough is known about how inequalities develop and persist in different contexts. More high-quality, cross-country, comparable evidence is needed to fill these gaps. Longitudinal studies that follow the same children as they grow would be particularly valuable.



ƒƒ Focus on equality, not just



averages – Policy and public debates should also be more fully informed by the international surveys that are already available, such as the ones used in this report. International comparisons should consider not just how countries are faring in average educational performance, but also the degree of inequality among the students in each country. Greater equality does not come at the cost of average achievement; both are necessary to give all children a fair start.
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SECTION 1 INTRODUCTION



“States Parties recognize the right of the child to education ... with a view to achieving this right progressively and on the basis of equal opportunity” – United Nations Convention on the Rights of the Child, 1989, Article 28



In the world’s richest countries, some children do worse at school than others because of circumstances beyond their control, such as where they were born, the language they speak or their parents’ occupations. These children enter the education system at a disadvantage and can drop further behind if educational policies and practices reinforce rather than reduce the gap between them and their peers. These types of inequality are unjust. Not all children have an equal opportunity to reach



their full potential, to pursue their interests and to develop their talents and skills. This has social and economic costs. This Report Card focuses on 41 highand middle-income countries that are members of the Organisation for Economic Co-operation and Development (OECD) and/or the European Union (EU). Our primary concern is inequality in achievement among children as they near the end of compulsory schooling. This is the key measure



in the league table. Inequalities that exist at this stage influence and limit children’s prospects as adults. They indicate how well an education system has done in providing equal opportunities for all. There are various ways to measure educational inequalities. In this report, we use the best and most up-to-date data to look at differences between individual children and between schools. We start with disparities in access to early education. For school-aged children we look at variations in
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their scores in standardized reading tests in primary and secondary school and their expectations of continuing into higher education. This provides a life-course perspective on our discussion of educational inequalities. Our research addresses three sets of questions: 1. How much educational inequality is there in rich countries? Does it vary between countries? 2. To what extent do children’s starting points, circumstances and characteristics explain educational inequalities? How does this vary between countries and across the different stages of education? 3. To what extent do education systems and schools magnify or reduce inequalities between children? What policies and practices can help to reduce inequalities?
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We begin tackling these questions in section 2, which presents a league table of inequalities across different stages of education from preschool to the age of 15. In some systems, compulsory education ends at this age. We focus on the period of compulsory education because we want to understand educational inequalities when most children are still at school. We also have the most complete data for this stage in children’s lives. In sections 3, 4 and 5, we paint a more detailed picture of the possible sources of educational inequalities and how these develop as children progress through school. Section 6 takes a brief look at education systems and policies. In section 7, we discuss the implications of our analysis and provide our recommendations. We find substantial variation in access to early education for the youngest children; in children’s
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educational progress; and in their expectations of continuing in education beyond the end of compulsory schooling. Inequalities linked to family economic circumstances start early and persist. A child’s gender or place of birth can also be a source of inequality. We identify the size of inequalities between schools within each country and highlight the potential role that educational policies and practices can play in either reducing or reinforcing inequalities. The international comparisons show that the magnitude of all these types of inequality varies substantially between countries. This offers the potential to learn from different educational policies and practices.
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Box 1 What are the sources of educational inequality?



ƒƒSystems and schools can play an equalizing role,



If we are going to reduce educational inequality, we need a good understanding of its sources. This report explores these issues using a life-course perspective (see Figure 1).



narrowing gaps created by children’s different starting points and early childhood experiences. They can also accentuate inequalities or create new ones.



ƒƒThe bottom part of the diagram shows the child’s



ƒƒFamily circumstances, such as wealth and parental



route through the education system and indicates that inequalities at one stage in the education system could feed into later inequalities. It also notes that some sources of inequality may originate before birth.



education, and parental actions, such as reading to their child or funding extra tuition, influence a child’s educational development.



ƒƒThe influence of peers may become increasingly



ƒƒThe overall national context – economic, social and cultural – has a part to play in influencing educational inequalities throughout childhood.



important as children move through the education system.



ƒƒThe policies and practices of the education system and those of individual schools exert an additional influence once children enter formal education.



ƒƒChildren’s own actions, such as the interests they pursue, play some part in widening or narrowing gaps between them and their peers.



Figure 1: A life-course perspective on educational inequalities



Overall national context (political, economic, social, cultural and institutional)



Educational system, policies and practices



Family circumstances and actions
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Child’s actions



Inherited abilities and talents



Pre-birth
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Early childhood education



Primary school
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Characteristics



Post-school education, employment and training



Source: Authors’ own design
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SECTION 2 SUMMARY LEAGUE TABLE



Figure 2: League Table Inequality across three stages of education Rank



Country



Preschool (rank)



Primary School (rank)



Secondary School (rank)



1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38



Latvia Ireland Spain Denmark Estonia Poland Croatia Japan Canada Slovenia Finland Portugal Italy Romania Lithuania United Kingdom Republic of Korea Switzerland Hungary Norway Greece Iceland Germany United States Sweden Netherlands Czech Republic Belgium Austria Australia Cyprus Slovakia New Zealand Luxembourg France Israel Bulgaria Malta Chile Mexico Turkey
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15



18 17 3 8 6 13 23



19 7



20 22 11 1 10 9 5 25 21 28 14 27 26 29 24



Note: A light blue background indicates a place in the top third of the ranking, medium blue denotes the middle third, and dark blue the bottom third. The blank cells indicate there are no data available. Source: See Box 2.
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Box 2 Interpreting the data



Some rich countries do better than others in ensuring equality across the three stages of children’s education: preschool, primary and secondary. The league table displays where a country ranks in each of the three stages and highlights whether it is in the top, middle or bottom third. A country’s overall place in the league table is based on its position in terms of inequalities at age 15. The inequalities that exist at this age influence and limit children’s prospects as adults. The indicators provide a snapshot of inequality at each of the three stages (see Box 2):



ƒƒ The measure for preschool is



the percentage of students enrolled in organized learning for at least one hour per week one year before the official age of primary school entry. It denotes equality of access to preschool education and is a measure of equality of opportunity.



ƒƒThe indicator for primary school



is the gap in reading scores between the lowest- and highestscoring students at Grade 4. We focus on reading, rather than mathematics or science, because reading is a gateway to other learning.



ƒƒThe indicator for secondary



school is the gap in reading scores between the lowestand highest-scoring students at age 15.



Preschool – The indicator used is the percentage of students enrolled in organized learning one year before the official age of primary school entry for at least one hour per week. The official age varies by country. An average rank is reported for the countries that have the same preschool participation rate. Source: Sustainable Development Goals Indicators Global Database (UNESCO, OECD and Eurostat Surveys of Formal Education) (see ), except for Austria, the Czech Republic, Germany and Slovakia (Age 5 enrolment in formal childcare, EU Statistics on Income and Living Conditions 2016 user database) and Canada (Indicator 4.2.2, 2015–16, Government of Canada Sustainable Development Goal Data Hub, ).



Primary School – The indicator is the gap in reading scores between those Grade 4 students (around 10 years of age) who have done worse than 90 per cent of their peers (10th percentile) and those who have done better than 90 per cent of their peers (90th percentile). The rank for the UK is based on England and Northern Ireland only. The reading scores were standardized in 2001 so that they had an international mean of 500 and a standard deviation of 100. Most children tend to score between 300 and 700 points. Source: Progress in International Reading Literacy Study (PIRLS) 2016, the International Association for the Evaluation of Educational Achievement. See .



Secondary School – The indicator is the gap in reading scores between the 15-year-old students (Grade 7 or higher) who have done worse than 90 per cent of their peers (10th percentile) and those who have done better than 90 per cent of their peers (90th percentile). The reading scores were standardized in 2000 so that they had an international mean of 500 and a standard deviation of 100. Most children tend to score between 300 and 700 points. Source: OECD Programme for International Student Assessment (PISA) 2015. See .



Chile, Mexico and Turkey are omitted from the summary league table because the proportion of 15-year-olds who are either excluded from PISA 2015 or are not at school exceeds 20 per cent. This means that the figures for these countries are not a reliable measure of educational inequality for that age group. Their positions on the preschool indicator appear below the league table, for reference. Source: PISA 2015.



For more detail on the data and methods, see Gromada, A. et al., ‘Measuring Inequality in Children’s Education in Rich Countries’, Innocenti Working Paper 2018-18, UNICEF Office of Research – Innocenti, Florence, 2018.
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The results suggest that there is no systematic relationship between country income and any of the indicators of equality in education. It is notable that some of the poorest countries in the comparison, such as Latvia and Lithuania, achieve near-universal access to preschool learning and curb inequality in reading performance among both primary and secondary school students more successfully than countries that have far greater resources. Finland, Latvia and Portugal have the most equal education systems across all three indicators of equality in education in the league table. Australia, New Zealand and Slovakia are in the bottom third for each of the three indicators of equality in education.
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Some countries have very different degrees of inequality at different stages in the school system. Ireland and Slovenia are the only two countries that move up from the bottom third in preschool access to the middle third in equality at primary school and the top third in equality at secondary school. Estonia and Japan also do much better at the secondary school level than their rank for preschool would predict. It is also possible to have a relatively equitable system to begin with, and then see wide inequalities by the end of secondary school. Austria, Belgium and the Netherlands score in the top third of the preschool and primary school rankings, but in the bottom third of the secondary



C A R D



1 5



school ranking. Between the primary and secondary school indicators, Austria’s standing drops from 5th to 29th, Belgium’s from 9th to 28th, and the Netherlands plummets from 1st to 26th. It is tempting to think that the countries that do worse in the ranking can successfully copy the education system of those countries that do well. There are undoubtedly lessons that can be learned from the countries at the top of the league table. Yet these must be replicated with care. As we noted at the start of this report, there are many sources of inequality in education. Political, economic, social, cultural and institutional contexts vary widely among countries. What works in one country may not work elsewhere.
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SECTION 3 PRESCHOOL EDUCATION



A child’s journey through education often begins in a childcare centre, where children learn to interact with each other and their caregivers. Public provision of high-quality childcare is increasingly being seen as a policy that helps working parents and counteracts the unequal starting conditions of children by providing a stimulating social and learning environment for all types of family.1 We use the terms ‘preschool’ and ‘childcare provision’ interchangeably to refer to all forms of centrebased, early childhood education and care. The divide between care provision and preschool education is blurred in many countries, but it is still common to think of services for children under the age of 3, as childcare and those for children aged 3 and over as preschool. The benefits of preschool education can be long-lasting. According to the OECD, 15-year-olds who report having had more than one year of pre-primary education do substantially better at reading than



those with no pre-primary education, even after accounting for the child’s economic and social position.2 Studies that follow the same children over a period of time point to an array of long-term benefits. Children who attend preschool are more likely to complete other levels of school and graduate from university. Overall, they tend to have more years of education.3 Those who benefit most are children whose mothers did not go far in school and those from poorer families.4 Providing universal access to early childhood learning and care is a potential means of reducing inequality.



Most children start primary school with some experience of organized learning One of the targets contained in the Sustainable Development Goals (SDGs) is that all children should have access to quality preschool education. Figure 3 shows that at least 9 in 10 children attend preschool the year before they start primary school in nearly all the



41 OECD and EU countries. In many of these countries, the enrolment rate is virtually 100 per cent, often reflecting a statutory requirement to enrol a child in preschool that year. Although this snapshot does not account for the international differences in the organization of early childhood education – such as the quality of education or the hours of attendance – it does indicate that almost all children start primary school with at least some experience of learning with their peers. In a handful of countries this is not the case. Only two in three children (69 per cent) in Turkey attend preschool the year before starting compulsory education. In another 15 countries, including Australia, Canada, the Republic of Korea and the United States, the enrolment rate is between 85 per cent and 95 per cent. This still leaves more than a million children across these countries entering primary school with no recent experience of group-based learning.
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Figure 3: How many children attend preschool? Percentage of children participating in preschool education in 2015 (for at least one hour per week, one year before the official age of primary school entry) Lithuania
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Most children start school with some experience of group-based learning. Yet an international comparison indicates that attendance rates vary depending on the age of preschoolers. Figure 4 shows the percentages of preschool children under 3 years of age and those aged 3 and older, who attend centre-based care for at least one hour a week in the 31 (European) countries for which comparable statistics are available. More than half of children aged 3 and over attend preschool in every country. In two thirds of the countries, at least four in five children do so, with near-universal enrolment in Belgium, Denmark, Iceland, Spain and Sweden. In Cyprus, Lithuania and Slovakia, fewer than four in five children in this age range attend preschool. In Bulgaria, Switzerland and the United Kingdom fewer than three in four do. The rate falls to below two in three in Croatia, Greece, Poland and Romania.
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Note: Most recent data are from 2013 for Iceland and Japan, and from 2014 for Greece, Luxembourg, Poland, Portugal, Mexico, Slovenia, Switzerland and the United Kingdom. Source: SDG Indicators Global Database, Indicator 4.2.2 (UNESCO, OECD and Eurostat Surveys of Formal Education), except Austria, the Czech Republic, Germany and Slovakia (Age 5 enrolment in centre-based services, EU-SILC 2015) and Canada (Indicator 4.2.2, 2015–16, Government of Canada Sustainable Development Goal Data Hub, ). Data last accessed 2 July 2018.
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primary education did not start until the age of 7 at the time the survey was conducted. Average enrolment rates also hide sub-national variations (see Box 3).



The age at which a child starts school varies across the EU countries, and so the period between 3 years of age and the compulsory school age is longer in some countries than in others.5 In Hungary, pre-primary education starts as early as age 3 (and primary at age 6). Yet only 87 per cent of children aged 3 and over attend preschool. More than 90 per cent of children do so in Estonia and Sweden, the only two EU countries where compulsory pre-primary or
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does so in Bulgaria, Croatia, Hungary, Lithuania and Romania. Enrolment rates are below 50 per cent in nearly all the countries. The exceptions are France, Luxembourg, the Netherlands, Norway, Portugal and Sweden, where around one child in two under the age of 3 attends centre-based care, and Denmark, which stands out as the country with the highest childcare enrolment rate for children under 3 (70 per cent).



In every country, children under the age of 3 are less likely to attend centre-based childcare than their counterparts aged 3 and older. Less than 1 in 10 children under the age of 3 does so in the Czech Republic, Greece, Poland and Slovakia, and less than one in five



Figure 4: Who is providing children with the best start? Percentage of children below the minimum compulsory school age attending centre-based education or care for at least one hour per week in 2016 100
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Note: The most recent data are for 2014 for Switzerland and 2015 for Iceland. The minimum compulsory school age varies between 4 and 7 across these 31 countries. Centre-based education and care services include education or care at preschool, compulsory school, centre-based services or day-care centres Source: Eurostat (last update 1 March 2018).
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Box 3 Childcare in Canada



Being able to access affordable childcare is an issue for many Canadian families. Just over half (54 per cent) of children between the ages of 2 and 4 attend some type of regulated, early childhood education or care programme in Canada. This national figure obscures substantial variation across Canada’s 13 provinces and territories. In Quebec, which has the highest enrolment, nearly three in four children (73 per cent) attend childcare, compared with just one child in three (34 per cent) in Newfoundland and Labrador.6



of children in this age group. Figure 5 indicates that those governments that spend a greater proportion of their budget on early childhood education and care tend to have higher enrolment. We have information on average childcare fees for major Canadian cities,7 but not for each province and territory. Fees are lowest in cities in Quebec. Families in these cities on average incomes and with at least one child under 5 pay around 3 per cent of their after-tax income for a full-time place in regulated childcare. Toronto, Ontario, is the most expensive of the 20 cities surveyed.8 The average cost of a childcare space for children under 5 in Canada’s largest city amounts to 22 per cent of average net household income for families with preschool children.



The enrolment rate among children aged 2–4 years is higher in the provinces and territories with greater availability of spaces for children under 6. Availability is measured as the percentage of regulated childcare places to the population



Figure 5: Childcare enrolment rates, availability of spaces and spending on childcare across Canadian provinces and territories (2016) 80
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Quebec



Ontario



Prince Edward Island



Northwest Territories



Nova Scotia



New Brunswick



British Columbia



Yukon



Manitoba



Alberta



Nunavut



0.0



Saskatchewan



0.5



0



Newfoundland and Labrador



10



Availability of spaces (left-hand axis)



Proportion of budget spent on early childhood education and care (right-hand axis) Note: The childcare enrolment rate refers to the percentage of children between the ages of 2 and 4 who regularly attend an early childhood education programme. The provinces and territories are ordered by increasing enrolment rate. No data on availability of spaces for Yukon. Source: Akbari, E. and K. McCuaig, Early Childhood Education Report 2017, Atkinson Centre/University of Toronto, Toronto, 2018.
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Children aged 3 and older are less likely to attend preschool if they live in the lowest-income households. Figure 6 plots the childcare enrolment rates separately for children in the poorest fifth and in the richest fifth of households in the 29 countries for which data are available. In 16 countries, children from the poorest fifth of households have a lower preschool attendance rate than children from the richest fifth. Croatia has the largest gap in both absolute and relative terms. The attendance rate of children from better-off households is three times that of their poorer peers. While two in three children (70 per cent) from households in the richest fifth of the income distribution attend preschool, the rate for the poorest fifth is less than one child in four (22 per cent).
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Bulgaria has the second-largest gap in absolute terms: 42 per cent of children from the poorest fifth of households attend preschool, compared with 89 per cent of their peers from the richest fifth. This means that children from richer families are more than twice as likely to attend preschool. The enrolment rate for children from the richest fifth
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Children from lower-income households are less likely to attend preschool



Figure 6: Poor children are more likely to miss out on preschool Preschool attendance for children in the bottom and top fifth of household income distribution (2016) 0
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Richest fifth (see notes)



Note: Countries are sorted by magnitude of the absolute percentage point gap. 2015 data used for Iceland. No data for Malta or Switzerland. No area data for Germany, the Netherlands or Slovenia. Personal cross-sectional weights used. Countries with statistically significant differences between the top and bottom income quintiles (at p 
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I - START® I - START® 

trajín de la vida moderna. Si no le proporcionas la nutrición y el soporte adecuado a tu organismo puedes forzar a tu cu
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head start head start head start 

1 sept. 2018 - Head Start is a full-day early childhood program for 3 &. 4 year olds. Applications are being taken f
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THÖMUS geht mit drei Weltmeistern an den Start 

vor 2 Tagen - Mountainbikes des Schweizer Veloherstellers Thömus. Die im bernischen Oberried ansässige Velo-Manufaktur produziert seit. 1991 Hightech-Fahrräder für Gelände und Strasse, unter dem. Leitmotiv «Hightech vom Bauernhof». Eingefädelt wurde 
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bankomo geht an den Start: das Smartphone-Konto ... - ReiseBank AG 

Smartphone-Lösung innerhalb der Genossenschaftlichen FinanzGruppe verweisen können“, erklärt. Thomas Ullrich, Vorstand der DZ BANK AG. Weitere Informationen zur ReiseBank und ihren Geschäftsfeldern sowie Bildmaterial finden Sie im Pressebereich unter
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HEAD START 

diagnosis or treatment of my child. I authorize the release of all medical/dental pertinent information concerning my ch
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Start List 

15 ago. 2016 - XIN Xin. CHN. 6 NOV 1996. 16. ARAOUZOU Kelly ... NED. 9 SEP 1993. 24. CUNHA Ana Marcela. BRA. 23 MAR 1992
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Start List 

23 jun. 2018 - Champ de Tir Jordi Tarragó. 24 Jun 2018. Sun 09:00. Shooting. Tir. Women's Trap. Fosse Olympique Femmes.
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I-START 

Del cual, azúcar . ... de vegetales, Beta-1,3 / 1,6 glucanos (de extracto de levadura de pan), almidón modificado, lacto
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Start List 

11.08.2016 - 26 JUL 2009. 52.22 Rome. 2 STEFFEN B. GER. 31 JUL 2009. 52.07 Rome. 2 CAMPBELL B. AUS. 12 APR. 52.58 Adelaide, SA. 3 STEFFEN B.
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Start list 

CORREGIDO. 21:12. EUROPEAN LEADER. 14:22.12. Sifan Hassan. NED. Londres. 21/07/2019. MEETING RECORD. 01/01/0001. -. Orde










 


[image: alt]





Start List 

11.08.2016 - 52.78 Stockholm. 6 STEFFEN B. GER. 2 AUG 2006. 53.30 Budapest. 6 HEEMSKERK F. NED. 5 APR 2015. 52.69 Eindhoven. 6 McKEON E.
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head start 

City / Ciudad. State / Estado. Zip /CÃ³digo posta. Legal Documents ... Phone / TelÃ©fono: Food Allergies / Alergias de C
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start klar start klar 

Pfingsten stellt so etwas wie eine Garantie dar, dass die Auferstehung Jesu von Ostern ... Neuen Testament ist jeder Christ ein â€žTempel des heiligen Geistesâ€œ (1.
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QUYdEyhbaR8?start 

La litera de 3 niveles tenían colchones tan delgados que apenas podíanserdiferenciadosdeunacobija. Del otro la
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Quick Start 

日本の. Dansk. Suomalainen. Čeština. Português. Warning part 15.21). Changes or modifications not expressly approved party
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QUYdEyhbaR8?start 

Junpei miró el resto del cuarto, todavía tratando de determinar dónde había despertado. El golpe lo desamodorró por comp
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Start List 

CUB Osaka (JPN). 31 AUG 2007. 15.25m RYPAKOVA Olga. KAZ Split (CRO). 4 SEP 2010. 15.20m KASPARKOVA Sarka. CZE Athens (GR
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Start List 

137 PINTADO Brian. ECU. 29 JUL 1995. 1:21:49. 1:21:49 ... 23 MAY 1988. 1:20:39. 1:20:45. 151 BOSWORTH ... 1:20:29. 169 S
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quick start 

Thank you for purchasing a Robertshaw® thermostat. This manual will describe how ... Be certain power is off to the heat
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TomTom Start 

Optionen. Tippen Sie auf diese SchaltflÃ¤che, um die Einstellungen Ihres GerÃ¤ts zu Ã¤ndern. Weitere Informationen finden Sie in den Kapiteln Optionen und ...
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Start List 

14.08.2016 - 26 1547 de NICOLO Marco. ITA. 30 SEP 1976. 1177 Kneeling. Prone. Standing. 27 2035 KULISH Serhiy. UKR. 17 APR 1993. 1180 Kneeling.
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Start List 

28 jun. 2018 - ESP. Spain. CARRO Maria Belen. SORIA Paula. POR Portugal. COELHO Gabriela. PAQUETE Vanessa. Legend: DNS.
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Start burning I Start burning I 

04.05.2012 - Mai 2012, 13.00 Uhr. Ort. SelbstversorgerInnentrakt der kj oÃ¶. A KapuzinerstraÃŸe 49, 4020 Linz. T 0732 7610 - 3611. H ooe.kjweb.at/quartiere.
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unfair contract terms act 1977 und agbgesetz 1976 ... AWS 

This particular Unfair Contract Terms Act 1977 Und Agbgesetz 1976 Rechtsregeln Zu Allgemeinen. Geschaeftsbedingungen In Grossbritannien Und Der Bundesrepublik Deutschland Im Vergleich PDF start with. Introduction, Brief Session till the Index/Glossar
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